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Introduction 
This policy is an important part of the school’s broader development of maximum 
inclusion of educational opportunity for all pupils and states our commitment to 
providing an environment in which all pupils are enabled to realise their potential. 
 

• We believe that all children, including those identified ‘more, most able’, ‘the 
higher attainers’, ‘pupils with potential’, as ‘gifted and talented’, have a 
common entitlement to a broad and balanced academic and social curriculum, 
which challenges them and meets their particular educational needs. 

• We acknowledge that there is no single perfect instrument for the 
identification of such pupils. Identification should draw on evidence including 
qualitative and quantitative elements. 

• We acknowledge it is important to recognise that more and most able pupils 
are individuals, with their own unique strengths and weaknesses. A child may 
show potential, or be gifted in a particular aspect or several areas, but equally 
may appear on the Special Needs Register (SEN) for behavioural, social, 
physical/sensory needs, or have specific learning difficulties. 

 
Aims 
At St Blaise we strive to provide children with an education of the highest standard. 
We aim to maximise potential and ‘achieve together’ by encouraging all the children in 
our care, whatever their ability, to ‘become the best that they can be’. 
 
We aim to: 

• Raise aspirations of all children 

• Maintain high expectations of achievement for all children 

• Promote enterprise, self-reliance and independence for all children 

• Offer children opportunities to generate their own learning 

• Promote the use of differentiated educational provision in the teaching 
environment through curriculum enrichment and extension 

• Encourage children to become involved with the curriculum and their own 
learning and to use higher level thinking skills of analysis, evaluation and 
synthesis 

 
Additionally, the following strategies support the learning needs of the more and most 
able pupils: 

• Rich and higher-order questioning 
• Higher-order and abstract thinking 
• Problem solving and enquiry techniques 
• Development of advanced language skills, to include accuracy, precision and 

fluency 
• Independent work and self-study 
• Curriculum enrichment and optimal curriculum design 
• Transfer of knowledge across disciplines 
• Provision of leadership opportunities 

Different subject areas will use different and additional approaches according to age and 
stage. 
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Identification of more and most able children 
In practical classroom terms most able children are likely to present themselves to 
teachers in one or another of three groups: 

• Those whose outstanding ability is so evident (and in some cases linked with 
behaviours that cause difficulties in the classroom), that teachers seek to 
develop specific strategies to cope with their high ability, 

• A group of children with high levels of ability and achievement 
• Children with high levels of ability, but who are not achieving at a high level. 

Able pupils can have/may be: 
• Good all-rounders 
• High ability in one area only 
• Of high ability but with low motivation 
• Of good verbal ability but having poor writing skills 
• Very able with a short attention span 
• Very able with limited interpersonal skills 
• Keen to disguise their abilities 
• SEN (think of children on the Autistic spectrum) 
• Behavioural difficulties 

Additionally, pupils may: 
• Show a passion for particular subjects and seek to pursue them 

• Master the rules of a domain easily and transfer their insights to new problems 

• Analyse their own behaviour and hence use a greater range of learning 
strategies than others (self-regulation) 

• Easily make connections between past and present learning 

• Show intellectual maturity and enjoy engaging in depth with subject material 

• Actively and enthusiastically engage in debate and discussion on a particular 
subject 

• Produce original and creative responses to common problems. 
 
We recognise that those pupils who are more able do not always show their ability. 
Such pupils may be more able even though their abilities may be hidden or remain as 
potential. 
 
Our aim is to build a comprehensive picture of each child’s ability by using as many 
indicators and as much information as possible. We identify pupils by observing, noting 
and discussing a range of behaviours and attitudes and by outcomes. Staff, parents and 
carers will all be involved in the identification of pupils. 
 

More able pupils’ underachievement 
Some pupils with abilities in one or more areas of learning may also suffer from a 
disability or difficulty in another. This can present a considerable barrier to the 
achievement of potential, as well as leading to frustration and disaffection. 
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More able underachievers may: 

• Have low self esteem 

• Be confused about their development and why they are behaving as they are 

• Manipulate their environment to make themselves feel better 

• Tend towards a superior attitude to those around them 

• Find inadequacy in others, in things, in systems, to excuse their own 
behaviours. 

 
We therefore need to be particularly aware when analysing poor behaviour as well as 
underachievement. 
 

Provision 
The Headteacher is responsible overall for the implementation of this Policy. All pupils 
are entitled to experiences as set out in our Learning and Teaching Policy. Individual 
pupils on the More Able Register will be provided for according to their individual 
needs. Please see the register and any targets for development within the Equalities 
Plan. 
 

Supporting more able pupils in the Classroom 
Children who are ‘secure’ with their knowledge are challenged to show ‘mastery’ over 
their learning by ‘applying’ their skills - often in a cross-curricular way. Every child 
matters and every child is expected to make accelerated progress. 
 
Challenge for the more able means: 

• A curriculum designed to allow more able learners challenging and enriching 
learning opportunities; 

• Teaching with planned opportunities for depth, breadth and pace in learning; 
• Learning which involves self-direction and independence; 
• Assessment practices which reliably pinpoint learners’ achievement and 

progress and inform teaching and support strategies. 
 
* See support strategies under AIMS 
 

Supporting more able pupils beyond the Classroom 
After recognising a pupil’s specific ability this may be nurtured by the whole school 
community by: 

• Pupils becoming leads or ambassadors 

• Pupils being a ‘buddy’ or ‘mentor’ to peers and younger pupils 

• Pupils chosen to be demonstrators (with no label of ‘favouritism’) 

• Showcasing their talent and inspiring others 

• Extra-curricular clubs and links with cluster and secondary schools 

• Support for parents signposting clubs and societies 

• Supporting pupils, if needed, to have time away from school to pursue an 
activity in which they excel or have the potential to excel e.g. in the performing 
arts or in county or national competitions. 
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Partnership with Parents 
Teachers and parents will work closely together to meet the needs of the more able 
pupil. 

• Views of parents and pupils will be sought on the best ways of nurturing, 
supporting and extending pupils’ abilities. It is expected that parents will play a 
full and active part in this process. For example: with individualised homework; 
supporting attendance at clubs held other than at school. 

• All parents are invited to parent consultations three times a year. However, if 
more frequent meetings are needed to support pupils and parents these will be 
arranged with the class teacher or with the Headteacher (acting as the More 
Able Pupils’ Coordinator). 

 

Secondary Transfer 
• The school will liaise with the local secondary school and inform them of the 

needs of more able pupils and the current provision. This is seen as a high 
priority to ensure pupils are not disaffected and in order to maximise their 
potential. 

 

Role of the Governing Body 
• The Governing Body will ensure that the school complies with its duty for 

inclusion, equality of opportunity and effective provision for more able pupils 
as part of their overall responsibilities. 

• The Governors with responsibility for Inclusion, Equal Opportunities and 
Learning and Teaching will monitor the register identification of pupils, 
progress and provision and report to full governing body meetings. 

 

Monitoring and Review 
• This policy is a working document. It is therefore open to change and 

restructure as and when appropriate. 

• The Headteacher is responsible for monitoring the standards of pupils’ work 
and the quality of provision for more able pupils. Monitoring will take place at 
each assessment point and form part of Pupil Progress Meetings. 

• As co-ordinator the Headteacher is responsible for supporting colleagues in 
catering for the needs of pupils, for being informed about current 
developments in the area, and for providing a strategic lead and direction for 
this aspect of the school’s provision. 

 

Appendix 1: Exploding myths 

Relevant Policies 
• Learning and Teaching Policy 

• Inclusion and Special Educational Needs Policies 

• Equality and Diversity Policy 

• Safeguarding Pupils Policy and associated documents 

• Behaviour and Anti-bullying Policies 

Useful websites: National association for able children in education 

http://www.nace.co.uk/about 
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Appendix 1 
Rationale – exploding some myths: ref NACE (National Association for 

Able Pupils) 
 

Myth1. More able learners will do well regardless; they don’t need extra support. 

• Just like any other pupil, more able learners benefit from guidance and support 
to develop their abilities. They should not simply be left to “find their own 
way”. 

• More able learners may need help to overcome barriers such as socio-
economic disadvantage, gaps in their learning or underdeveloped language 
skills. Learners may have one or more special educational needs or disabilities. 

• In addition, many more able learners could benefit from specialised support for 
specific challenges that can come with high ability – such as perfectionism and 
low self-esteem. 

• It is also important to avoid assuming that high ability equals high motivation. 
Highly able learners may become bored and disengaged due to a lack of 
challenge or appropriate support. Some may be averse to challenging 
themselves or taking risks, and/or feel uncomfortable with being perceived as 
highly able. 
 

Myth 2. All young people are potentially “more able” – so focusing on a specific group 
is pointless. 

• With developments in understanding how the brain works, the impact of mind-
set, effort and environment, there is now widespread recognition that ability is 
fluid and developmental. It is important to recognise this and to ensure 
individuals are given the opportunities and support to develop as fully as 
possible. 

• While more research is needed, there is evidence to show more able learners 
have a capacity to learn at a faster rate and in greater depth and benefit from 
approaches in which independent learning is nurtured. 

• Identifying more able learners is a complex and ongoing process often using 
multiple sources of data and observation and an awareness of the factors that 
can lead to ability being hidden or underdeveloped. 
 

Myth 3. More able learners are “easy” to teach and support. 

• In fact, responding to the needs of more able learners can be quite a challenge. 
More able learners need teachers who are highly knowledgeable in their 
subject, skilled in recognising and responding to their needs, capable of 
providing sufficiently challenging materials and support, and able to build a 
supportive and stimulating environment and relationships. 

• High ability does not necessarily equate to model behaviour. More able 
learners can be prone to any of the same behavioural, emotional or social 
issues as any other pupil. 
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Myth 4. More able learners are a homogenous group; the same approach works for 
all. 

• Each more able learner is an individual, with different interests, needs and 
aptitudes. Some may thrive on independent learning, others may benefit from 
much more teacher input and/or interaction with peers. Some will enjoy taking 
on leadership roles, others will shy away from the limelight. 

• There is no single “right” approach; individual needs and context will always be 
key. 
 

Myth 5. Focusing on the more able is elitist and should not be a priority for 

schools/society. 
• All young people – regardless of their background, context, attainment levels or 

any other labels – can benefit from and deserve to have their specific needs 
catered for. However, well-intentioned attempts to increase equity in 
education can have the opposite effect on others. 

• There is a growing consensus that focusing on high-quality provision for the 
most able can lead to benefits for a much larger cohort – helping to raise 
standards, aspirations and outcomes for all learners, and contributing to 
school-wide improvements. 

 
To conclude: all benefit from a system and society which seeks to ensure every 
individual has opportunities to develop his/her abilities as fully as possible. 


