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1. Aims 
 

St Blaise aims to be an inclusive school. We actively seek to remove the barriers to learning 
and participation that can hinder or exclude individual pupils, or groups of pupils. This means 
that equality of opportunity and equal access to the curriculum is a reality for our children.  
 
We do this by the attention we to give to individual needs, and to the needs of different 
groups of pupils within our school: 

• girls and boys 

• minority ethnic and faith groups 

• pupils who need support to learn English as an additional language (EAL) 

• pupils with special educational needs and disabilities (SEND) 

• gifted and talented pupils 

• pupils who are at risk of disaffection or exclusion 

• looked after children 

• lesbian, gay and transgender children 

• travellers and asylum seekers. 
 
We aim to offer a broad and balanced, and exciting, curriculum and have high expectations 
for all pupils. The achievements, attitudes and well-being of all our children matter. We aim 
to give pupils every opportunity to achieve the highest of standards. 
 
This policy helps to ensure we promote the individuality of all pupils, irrespective of social 
background, culture, race, gender, differences in ability and disabilities. We do this by: 
 

• providing full access to the curriculum through differentiated planning and learning 
opportunities  

• providing specific input, matched to individual needs for those children who have 
Special Educational Needs and Disabilities (SEND) and  English as a second language 
(ESL) 

• ensuring that all groups of vulnerable learners are perceived positively by all 
members of the school community and that inclusive provision is positively valued by 
staff and parents/carers 

• involving parents/carers at every stage in plans to meet their child’s needs 

• involving pupils when planning and reviewing their provision, wherever possible.  
 
This is an over-arching policy with specific attention paid to Looked After Children and 
Pupils with English as a Second Language (Appendices 1 & 2). Please see the list of relevant 
policies for detailed information and guidance for other specific groups of pupils.  
 
2. Learning and Teaching  

 
To achieve our aim of all pupils succeeding and reaching the highest level of achievement, all 
learners will have access to ‘quality first teaching’.   
 
Teachers analyse thoroughly the attainment and progress of all pupils. It is through analysis, 
for example comparing the attainment of individuals and different groups of pupils and 
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against National Age Related Expectations and prior attainment, that high aspirational 
targets can be set.  Additionally and importantly on-going assessments of each pupil’s 
progress are used by teachers when planning lessons to ensure all pupils are supported and 
challenged.  By continually monitoring the progress of all pupils, identifying needs as they 
arise and providing support as early as possible, we secure high levels of achievement for all. 
 
Teachers ensure pupils: 

• feel secure and know that their contributions are valued 

• appreciate and value the differences they see in others 

• take responsibility for their own actions 

• participate safely, in clothing that is appropriate to their religious beliefs 

• are taught in groupings that allow them all to experience success 

• use materials that reflect a range of social and cultural backgrounds, without 
stereotyping 

• have a common curriculum experience that allows for a range of different 
learning styles 

• have challenging targets that enable them to succeed 

• are encouraged to participate fully, regardless of disabilities or medical needs. 
 

 
3. School Curriculum  

 
The National Curriculum is our starting point for planning a curriculum that meets the needs 
of individuals or specific groups of children.  
We do this through:  

• planning a skills based curriculum 

• setting suitable learning challenges  

• personalised learning  

• responding to pupils’ diverse learning needs  

• differentiated learning activities  

• responding to advice from outside support agencies  

• providing activities for gifted and talented pupils through our school network 
group 

• providing other curricular opportunities outside the National Curriculum to 
meet the needs of individuals or groups of pupils. 

• overcoming potential barriers to learning and assessment for individuals and 
groups of pupils 

• appropriate staff training.  
 
 
4. Children with disabilities - Disability Statement 

 

• St Blaise Primary School will help all pupils make the best possible progress. No pupil 
or adult will be treated less favourably for a reason related to their disability and 
reasonable adjustments will be made to ensure that the disabled are not at a 
disadvantage.  
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• Some pupils in our school have disabilities and consequently need additional 
resources. The School is committed to providing an environment that allows pupils 
full access to all areas of learning. All our classroom entrances are wide enough for 
wheelchair access, and the designated points of entry for our school also allow 
wheelchair access. The school premises are fully compliant with the LA’s DDA access 
requirements. 

• Teachers modify teaching and learning as appropriate for pupils. For example, they 
may give additional time to pupils with disabilities to complete certain activities.  

• Teachers ensure that the work for pupils:  

• takes account of their pace of learning and the equipment they use 

• takes account of the effort and concentration needed in oral work, or when 
using, for example, vision aids 

• is adapted or offers alternative activities in those subjects where pupils are 
unable to manipulate tools or equipment, or use certain types of materials 

• allows opportunities for them to take part in educational visits and other 
activities linked to their studies 

• includes approaches that allow hearing-impaired pupils to learn about sound in  
science and music, and visually-impaired children to learn about light in 
science, and to use visual resources and images both in art and design and in 
design and technology 

• uses assessment techniques that reflect individual needs and abilities. 
 
5. Disapplication and modification 

 

• The school can, where necessary, modify or disapply the National Curriculum and its 
assessment arrangements. Our school policy is to do this only in exceptional 
circumstances. We achieve this aim through greater differentiation of pupils’ work, 
or through the provision of additional learning resources. When necessary, we also 
support learning through appropriate external specialists. In such cases, teachers 
work closely with these agencies to support the child. 

• In exceptional circumstances we may decide that modification or disapplication is the 
correct procedure to follow. We would only do this after detailed consultation with 
parents/carers and the Local Authority. The school’s governor with responsibility for 
Inclusion/Special Educational Needs will also be closely involved in this process. We 
will ensure that every effort has been made to provide the necessary support from 
within the school’s resources before considering such action. 
 

6. Racism and inclusion 
 

• The diversity of our society is addressed through our schemes of work, which reflect 
the programmes of study of the National Curriculum. Teachers are flexible in their 
planning and offer appropriate challenges to all pupils, regardless of ethnic or social 
background.  

• Any racist incidents are recorded and reported to the Governing Body by the 
Headteacher. The Headteacher will contact parents of pupils involved in racist 
incidents. Further details can be found in the school’s Equality and Diversity Policy. 
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7. Allocation of Resources 
 

Along with the Headteacher, the Governing Body ensures there is appropriate staff 
expertise, and targeted professional development, supported by allocated resources 
to ensure the needs of all pupils are met.  
 

8. Complaints Procedure  
 

Complaints regarding any aspect of the school’s work, curriculum provision and 
achievement and progress of pupils should be raised in the first instance with the 
child’s teacher.  If this fails to provide a satisfactory answer then the issue should be 
brought to the attention of the Headteacher. Further, parents may wish to take their 
complaint to the Governing Body this may be done through the Inclusion/SEND 
Governor or the Chair of Governors.  Finally, there is a complaints procedure which 
involves the Local Education Authority, details of which may be obtained from the 
school office. 

   
9.   Review 

 

• This policy is a working document. Therefore, it is open to change and restructure as 
and when appropriate. 

• We achieve educational inclusion by continually reviewing what we do, through 
asking ourselves these key questions: 

• Do all pupils achieve their best? 

• Are there differences in the achievement of different groups of pupils? 

• What are we doing for those pupils who we know are not achieving their best? 

• Is the attendance of a pupil(s) a cause for concern? 

• Are our actions effective? 

• Are we successful in promoting racial harmony and preparing pupils to live in a 
diverse society? 

• Are we really listening to our parents and pupils? 
 

• It is the responsibility of the Lead and Deputy Lead governors for Inclusion to monitor 
and uphold the policy, receive reports from the Designated Teacher for LAC and the 
SENCO, and report to full Governing Body Meetings. 

 
10. Relevant policies and documentation  

 
This policy should be read in conjunction with these documents: 

• Special Educational Needs and Disability Policy 

• Gifted and Talented Policy 

• Pupil Premium Policy 

• Equality and Diversity Policy 

• SMSC (Spiritual, Moral, Social and Cultural) Policy 

• Curriculum and Assessment Policies 

• Learning and Teaching Policy 

• Behaviour Policy 
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• Anti-Bullying Policy 

• Exclusion Policy 

 

APPENDIX 1 

 

 INCLUSION OF PUPILS WITH ENGLISH AS A SECOND LANGUAGE 

 

1.    Definition  

A pupil who has English as a second Language, is a pupil whose first language is not English, 
and who uses that language on a regular basis inside or outside of school.  

 

1. Ethos  

We strive to recognise, welcome and celebrate linguistic and cultural diversity and have a 
high expectation of all pupils regardless of ethnic, cultural or linguistic heritage. We aim to 
include all pupils and parents in our school by respecting that diversity and reflecting it in 
our school environment, curriculum, learning resources and partnership with parents. We 
welcome the enrichment that linguistic and cultural diversity brings to our school 
community. 
 

2. Admissions  

No pupil will be refused admission on the basis of ethnicity or ESL. Pupils who have ESL will 
be admitted under the same criteria as any other pupil applying for a school place. Where 
parents do not speak English, we endeavour to provide oral and written information and 
help in first language which will facilitate the admission process and provide key information 
about our school. On admission, the pupil will have access to a welcome and induction 
programme which recognises their linguistic needs and provides a safe and secure start to 
their learning. 
 

In Autumn 2016, new regulations came into force which require schools to assess and report 
the EAL proficiency of all EAL learners.  (EAL English as an additional language) 

Any pupil from Reception upwards who is recorded as having a first language other than 
English (not having the code ENG or ENB) must be assessed. Pupils should be recorded as 
having a first language other than English if the language or main language they encountered 
as a baby or small child was a language other than English and they still have some exposure 
to that language. EAL is not linked to proficiency in English or first language. An EAL learner 
could be a complete beginner in English or could be fully fluent in English. EAL status 
depends on which language was learned first. See table * 

 

This statutory requirement will be used as a first step in identifying pupils’ needs. Should 
pupils competence and ability be a concern further information can be found in  OXCIT’s 
‘Guidance to support identification of EAL pupils who may also have SEN’ 
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3. Provision 

Pupils with ESL will have full access to mainstream provision regardless of their proficiency in 
English. Additional support will be given to improve acquisition of English. ESL pupils are not 
considered to have a Special Educational Need. 
 
The following provision can be expected: 

• Initial assessment of ESL using QCA ‘A Language in Common’ to record stage of language 
acquisition where it is below English NC Level 2  

• A further mother tongue assessment may be applicable where SEN is known or where 
further information needs to be gathered in the pupil’s first language 

• Work in class will be differentiated for the pupils to lessen linguistic difficulties without 
significantly reducing academic challenge. Differentiated homework will be provided to 
enable the pupil to improve their knowledge and use of English and to participate in 
homework activities on an equal basis with their peers.  

• Additional support for pupils may be given through: first language resources & 
translation facilities; teaching support on a 1:1 or small group basis, peer group support; 
pre-teaching of key concepts and vocabulary. 

• Where necessary, catch-up work will be provided for pupils arriving from overseas who 
have experienced a different curriculum or who may have gaps in their schooling. Where 
pupils are ahead of their peer group in terms of learning, differentiation will be made in 
order to access learning at an appropriate level.  

• Progress of ESL pupils will be monitored against both ‘A Language in Common’ (where 
below English NC level 2) and against National Curriculum indicators. Where accelerated 
progress in English is needed for reasons of ESL, targets will be set and provision made 
on agreement between the class teacher and the Headteacher. Provision will be 
recorded and monitored for effectiveness using the school’s provision map, in line with 
standard practice for all vulnerable learners in the school.  

 

4. Parental support 

We recognise that some parents who are learning English may find it difficult to 
communicate with the school and approach the school regarding any concerns they may 
have on their child’s progress. We endeavour to fully include ESL parents in the life of the 
school by, wherever possible, providing interpreting facilities at parents’ evenings and other 
school meetings and by providing key school information in translated format.  
 
*Autumn 2016 Census - EAL proficiency requirement  

Code Description 
A New to English  

May use first language for learning and other purposes. 
May remain completely silent in the classroom. May be 
copying/repeating some words or phrases. May 
understand some everyday expressions in English but may 
have minimal or no literacy in English. Needs a 
considerable amount of EAL support. 

B Early acquisition  

May follow day to day social communication in English and 
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participate in learning activities with support. Beginning to 
use spoken English for social purposes. May understand 
simple instructions and can follow narrative/accounts with 
visual support. May have developed some skills in reading 
and writing. May have become familiar with some subject 
specific vocabulary. Still needs a significant amount of EAL 
support to access the curriculum. 

C Developing competence  

May participate in learning activities with increasing 
independence. Able to express self orally in English, but 
structural inaccuracies are still apparent. Literacy will 
require on-going support, particularly for understanding 
text and writing. May be able to follow abstract concepts 
and more complex written English. Requires on-going  EAL 
support to access the curriculum fully. 

D Competent  

Oral English will be developing well, enabling successful 
engagement in activities across the curriculum. Can read 
and understand a wide variety of texts. Written English 
may lack complexity and contain occasional evidence of 
errors in structure. Needs some support to access subtle 
nuances of meaning, to refine English usage, and to 
develop abstract vocabulary. Needs some/occasional EAL 
support to access complex curriculum material and tasks 

E Fluent  
Can operate across the curriculum to a level of 
competence equivalent to that of a pupil who uses English 
as his/her first language. Operates without EAL support 
across the curriculum. 

N Not yet assessed 

 
www.oxsit.org.uk  

http://www.oxsit.org.uk/
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APPENDIX 2 

 

INCLUSION OF LOOKED AFTER CHILDREN 

 

 Aim 

We believe that all looked after children should have equitable access to excellent 
educational provision and be able to achieve at a similar level to all Oxfordshire children. 
 
We recognise that nationally there is considerable educational underachievement of 
children in residential and foster care, when compared with their peers.  
 

This policy for the Inclusive Education of Looked After Children is written with the support 

of  

 

 

 

 

 
1. Introduction  - Advocacy 

All staff and governors are committed to ensuring improved educational life chances for 
looked after children by ensuring that: 

• Staff are aware that being or becoming ‘looked after’ has a major impact on children's 
lives and that when considering children's learning and/or behaviour, due consideration 
will be given  

• Designated Teachers and staff are aware of and enabled to carry out their 
responsibilities effectively with the full support of the Headteacher 

• School staff and governors are aware of the DfES statutory guidance: Duty on local 
authorities to promote the educational achievement of looked after children 

• There is a dedicated Governor to monitor the work of the school in supporting its looked 
after children as a part of a larger group of vulnerable children 

 

2. Documentation and Monitoring of Progress 

• We contribute to the process whereby all looked after children have a high quality 
Personal Educational Plan (PEP) in place within 20 days of starting at our school or 
becoming looked after.  This will include SMART educational targets and will be linked to 
the child’s Care Plan and any other plan resulting from the assessment of the child (IEP, 
PSP, Education Health Care Plan) 

• The child’s views will be sought by the Designated Teacher and noted on the PEP 

• If appropriate the child will attend the PEP 

• Following the writing of a PEP, any educational recommendations in that PEP will be 
adhered to by staff in order that, the child has the opportunity to achieve his or her 
targets 

• We will assess each child’s attainment either on entry to the school or on becoming 
looked after to ensure continuity of learning 
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• The school will monitor and track the achievement and attainment of all pupils at regular 
intervals 

• The Designated Teacher will know all the LAC in school and will have access to their 
relevant contact details including parents, carers and social worker 

• The Designated Teacher will also know about any LAC from other authorities 

• It is important that the school flags LAC status appropriately in the school’s information 
systems so that information is readily available as required 
 

3. Joined Up Working 

• We will send representatives to any review held for the child where appropriate 

• We will send reports to any review held for the child 

• We will forward appropriate documents, in a timely fashion, to any receiving school at 
the point of transition 

• We take a proactive approach in co-operating with and supporting the relevant Local 
Authority with regard to the education of our looked after children 

• We liaise with other agencies as appropriate in order to deliver the 5 outcomes set out in 
Every Child Matters; Change for Children so that each looked after child has the 
opportunity to achieve their full potential 

• At school, we firmly believe in developing a strong partnership with parents/carers and 
caseworkers to enable LAC to achieve their full potential 

• We ensure that carers and social workers are kept fully informed of their child’s progress 
and attainment 
 

4. Training 

• We will attend Local Authority training regarding the roles and responsibilities involved 
in the education of looked after children 

• The Headteacher and Designated Teacher will be responsible for ensuring all staff are 
briefed on the regulations and practice outlined in this policy 

 

5. Governance  

• We have a governor designated to lead on children in care and other vulnerable groups.  

• We ensure that the designated teachers report at least once a year to governors on the 
training they have received and the safety of children in care.   

• Governors have good knowledge of the impact of the pupil premium for looked after 
children and challenge leaders.   
 
 

6. Admissions 

• The Governing Body endorses council policy. The Council, as the Admission Authority for 
Community and Voluntary Controlled Schools, believes that admissions criteria should 
not discriminate against LAC pupils 

• Due to care placement changes, LAC may enter school mid-term. It is vital that we give 
them a positive welcome. If necessary we may offer additional support and pre-entry 
visits to help them settle 



Inclusion Policy 2017          12 

 

• Where an application is received for a place for an unaccompanied asylum seeking child, 
the school will give due attention to the agreed protocol ensuring that these vulnerable 
young people are swiftly admitted and integrated in to school. 

 
 
7.  Inclusion 

• This policy recognises that all pupils are entitled to a balanced and broadly based 
curriculum  

• Our LAC policy reinforces the need for teaching that is fully inclusive.   

• The Governing Body will ensure the school makes appropriate provision for all LAC 
pupils  

• We encourage each looked after child to access out of hours learning activities 
realising the positive impact this could have on their self –esteem and learning  

• In the few instances where we review whether a child is still appropriately placed in a 
school we will:  

*Contact the LA education inclusion service and, if appropriate, the SEN 
Officer to discuss appropriate alternative arrangements  
*Involve the child, the social worker and the carer at all stages of decision 

making  
*We will consider all alternatives to exclusion, recognising that exclusion for a 
Looked After Child has far broader implications than for those of other 
children.   

  
8. LAC Policy Review and Evaluation  
We consider the LAC policy to be important and we undertake a thorough review of both 
policy and practice biannually. The outcomes of this review inform the School Vision Map 
(Improvement Plan). 
 
Updated from  VSLAC document dated July 16 
 
Looked After Children say….    

 

 

 

 

 

 

 

 

“I would like to have a say as to whether I move school or not.” 

“Money should not be the most important thing when deciding if I should move schools.” 

“I would really like to have a chance to visit the school before I start.” 

“I would like my school work and achievements to be passed on to my new school and not forgotten 

about.” 

“I would have liked a buddy or peer mentor when I moved to my new school to help me get settled.” 

“We want to be treated as normal. We don’t want to be pitied or treated differently.” 

“I’d like to be able to choose a particular teacher to talk to – not just the designated teacher.” 

“I want to keep my life private. I don’t want people knowing everything about me unless I say so.” 

“I don’t want my teachers hearing embarrassing/personal details about me and my family at review 

meetings.” 

“I want my own copy of school reports and I want my parents to have a copy.” 

“The head of year is extremely important in passing on ‘need to know’ information to individual subject 

teachers.” 

 


